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Objectives

Describe GRR and explain how to implement key aspects of GRR during reading
instruction.

Identify the multiple types of feedback, provide an example of each, and explain
which type of feedback is most effective for improving students’ learning.

Explain why knowledge-building matters for reading comprehension and be able
to identify key steps for building students’ knowledge.
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Advance Organizer

1. Gradually releasing responsibility to students

2. What is effective feedback and why is it important?

3. Why building knowledge matters and what we can do about it

4. Closing Thoughts and Questions
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What is a gradual release of

responsibility and how do |
implement it during reading
instruction?

Alicia Stewart, PhD

Features of Structured Literacy

Explicit teaching*

Systematic teaching (sequential, cumulative)

Targeted, specific feedback
Planned, purposeful examples, tasks, and text

Consistent application of skills

Data-based decision making (diagnostic)

(Spear-Swerling, 2019, 2022)
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Science of Reading has established...

the explicitness of instruction is
associated with beneficial outcomes
for students

Responsive to
students’ needs

Clearer instruction Success oriented

A broad construct

that represent a Explicit

set of instructional . .
routines that Insfruction

specify tasks and is...
behaviors

Practice and
Feedback
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hi licitl
Teaching Explicitly...
Instruction is provided in a highly structured manner
New learning is connected to previous learning

Teachers model expected behavior often using think aloud

Instructions are brief and precise

Students clearly understand what is expected - including what they are supposed o do,
practice, and/or express

Instruction is student focused and guided by students’ learning and responses

Explicit Teaching: What is it?

Skills are taught

directly Clear explanation Modeling “1 do

Guided practice Ind.ependehnt K
with feedback practice to chec

“We do” for Ulpderstqr),dmg
You do

(Archer & Hughes, 2011)
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Components of an Explicit Instruction
Lesson

Get your
students'
attention!

13

State a clear

lesson goal/

expectation/
objective

Review
prior
knowledge
* Interactive
retrieval
practice

Lesson Opening

Lesson Body

( Model/ | (Lead Guided/) )
Think Aloud supported
(1 DO) Practice (WE ;
DO) Monitor
.is:cise *Use Inthe pe;!den
. ractice
language scaffolding (YOU DO)
*Provide *Provide
multiple specific
|_examples | | feedback

Lesson
Closure

Lesson
Closure
(Today,

we...

Next time
we will...)

Components of an Explicit Instruction

Lesson

OPENING

(Archer & Hughes, 2011)

Gain students' attention

Preview new leaming

State goal of the lesson
Review prerequisite skills

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)
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Let’s Practice Implementing the Opening of a

Lesson with the Get the Gist Strategy

Scenario: Students are learning how to use the Get the Gist strategy to generate main
idea statements. In this scenario, they are learning how to use it with a paragraph
about economy in the early U.S. colonies.

STEPS DESCRIPTION

Step1  Who or what is this section about?

Step2  Whatis the most important information about the
“who” or “what”?

Step 3  Write a gist statement that combines the information
from steps 1 and 2.

(The gist statement should be in students’ own
words, rather than a sentence copied from the text.)

15

Get the Gist Graphic Organizer

Gist Questions

Who or what & this about?

What's the most important idea about the "who" or "what™?

Gist Statement

© 2015 STRIVE Project
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Let’s Practice Implementing the Opening of a

Lesson with the Get the Gist Strategy

OPENING

Gain students’ attention
Preview new leaming

e State goal of the lesson

* Review prerequisite skills

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)
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Components of an Explicit Instruction

Lesson

BODY
I do

Show students how to perform the skill or
strategy.
o Step-by-step
e Exaggerate the steps
Tell students how to perform the skill or strategy.
e “Think aloud”
o Describe what is being done (actions and
decisions)
Involve students in modeling (elicit responses;
teacher does the work, OTR)

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)
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Paragraph 1

While it is true that many colonists
came to America in search of religious
freedom, they also sought economic
freedom. The geography and climate in
America were different from what they
were used to back in Europe, but colonists
soon adapted. Colonists found ways to
make their environment work for them,

using the land and natural resources to
develop their economy.

Taken from Economies in the Colonies in Studies
Weekly, 2023

19

Gist Questions

Let’s practice...

Who or what & this about?

What's the most important idea about the "who" or "what™?

Gist Statement
Show students how to perform the skill o

strategy.
e Step-by-step
o Exaggerate the steps |
Tell students how to perform the skill or strategy.
e “Think aloud”
o Describe what is being done (actions and
decisions)

involve students in modeling (elicit responses;
teacher does the work, OTR)

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)

20
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BODY
We do

Provide opportunities for guided practice
[practicing with the teacher’s guidance)
o  Students practice the skill or strategy
o Teacher provides prompts {directions,
cues, cues, reminders)
o Physical prompts
o Verbal prompts
o Visual prompts
o Fade prompts as students improve /

You do

Independent practice (or UNprompted practice)
o Students work independently
®  Teacher checks work periodically and
provides feedback

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)
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Paragraph 1

While it is true that many colonists
came to America in search of religious
freedom, they also sought economic
freedom. The geography and climate in
America were different from what they
were used to back in Europe, but colonists
soon adapted. Colonists found ways to
make their environment work for them,

using the land and natural resources to
develop their economy.

Taken from Economies in the Colonies in Studies
Weekly, 2023
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Get the Gist Graphic Organizer

Gist Questions

Who or what & this about?

What's the most important idea about the "who" or "what™?

Gist Statement

Access a full article with
examples of graphic organizers
for Get the Gist here.

© 2015 STRIVE Project
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B — _ BODY
We do

Provide opportunities for guided practice
[practicing with the teacher’s guidance)
o Students practice the skill or strategy
e Teacher provides prompts {directions,
clues, cues, reminders)
> Physical prompts
Verbal prompts
o Visual prompts
o Fade prompts as students impraove /
_understanding increases |
You do

-

]ndcpcndent practice (or UNprompted practice) B
o Students work independently
®  Teacher checks work periodically and

provides feedback
t
(Adapted from Archer & Hughes, 2011 by E.A. Stevens)
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Summary of Potential Ways to Fade

Prompts for the Get the Gist Strategy

Gatt s L5188

(e Nl Rk -3 What is the most important “*who"or
*what” in the paragraph?

Have students find the * Tell the most important idea about
support them with the * the "who’ or "what”
what’ ‘ Write the gist in about 10words or " “what™?
* Have them combine less.
their own

Promote engagement and sucd
participation within a whole gro
» Have students work in pairs/s
of the gist and then have thq
* Monitor their understanding
out

Components of an Explicit Instruction
Lesson

Review the critical content |
Preview content of the next lesson |

Clear, consistent, and concise language

Frequent opportunities for practice

Immediate, high quality FEEDBACK!

(Adapted from Archer & Hughes, 2011 by E.A. Stevens)

26
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What is effective feedback and
how do | implement it?

Elizabeth Stevens, PhD

27

What is effective feedback?

28

13
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Features of Structured Literacy

Explicit teaching

Systematic teaching (sequential, cumulative)

Targeted, specific Feedback*

Planned, purposeful examples, tasks, and text
Consistent application of skills
Data-based decision making (diagnostic)
(Spear-Swerling, 2019, 2022)
29

Practice opportunities must be paired
with effective feedback

Practice Effective Improved
opportunities feedback learning

30

14



Targeted, Specific, Inmediate Feedback:
What is it?

Helps to narrow the
gap between the
Specific, targeted student’s current
performance and the
intended learning goal

Teacher provides
immediate feedback in
response to a
student’s errors

(Archer & Hughes, 2011; Hattie & Timperley, 2007; Stevens et al., 2023)

3/18/24

31

Types of Feedback

PROCESS

TASK What steps do
How well is a task students use
performed? when completing
a task?

SELF REGULATION

How do students SELF
govern their own
actions when
complefing a
fask?

Praise, directed
at the student

(Hattie & Timperley, 2007)

32
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Types of Feedback

PROCESS Reread the paragraph to find the answer o the “why"” question.

TASK What steps do . — " -
How well is a task students use We've been working on spelling in our composition. | like how you
performed? when completing checked each of your words to be sure you spelled them correctly.

a task?
You're awesome!

SELF REGULATION That's correct. You identified the most important event leading up to

How do students SELF the battle.

govern their own Praise, directed

actions when at the student
completing a

fask?

This gist statement is incorrect. You identified a detail, not the most
important information.

Check the anchor chart to be sure you followed all 3 steps for
generating a gist statement.

(Hattie & Timperley, 2007)

33

What is the least effective type of
feedback?

Types of
Feedback

Self-directed
feedback Process Self-regulation
(praise)

(Hattie & Timperley, 2007; Van den Kleij et al., 2015)

34
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What does research show about the types of

feedback teachers typically provide?

ool %l n %
Self-level (i.e., Praise 215 15.6
Levels of positive feedback 444 32.2

Combined positive and corrective 7 0.5

Repetition 549 39.8 {—

Self-level (i.e., Praise) |

Levels of positive feedback |

306 222
130 9.4
8 0.6
0 0.0
163 118 (—

86 62
7152
6 0.4
0 0.0
| Combined positive and corrective |
Repetition

35

In Summary

Focus on

ez Praise is ok, but
providing

pair with

Provide

LAelel corrective oo
feedback specific

feedback Be specific! N
* Avoids having i DOSITIVG. or
students struggle * This helps students corrective

th h the task tfo know what
rough the tas RN feedback

36
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Let’s Practice Providing Effective Feedback

Using Examples from Get the Gist

Scenario: Students are writing Get the Gist statements for a paragraph about
George Washington.

STEPS DESCRIPTION

Step 1 Who or what is this section about?
Step 2 What is the most important information about the
“who” or “what”?

Step 3 Write a gist statement that combines the
information from steps 1 and 2.

(The gist statement should be in students’ own
words, rather than a sentence copied from the
text.)

37

Guidance Document for Ways to
Provide Effective Feedback

Guidelines for Providing Effective Feechack

Provide specific praise related to student behaviors

| Sy this.., ot that .
| Bow how you _ O00d b
I noticesd that you N
Youdd aprest ol Nor work

{imaert ponitive feedback about specfic Behavior or tank
'
completed cortectly by) Cucaliord
EXANMPLE | notxoad that you read each sentence ang daaunsed which one
s the word Conectly grven Our SOON Studees Gefrrton, Nece work! [You cm

T wart O OO0 08 8 100G B8 YOU PROVION eCIC Sraae lated 10 T Sl of
| D et Db i |

Provide specific feedback on how to complete the task correctly®

Sey tha Wotthat |
You can improwe by _ ) oo
Next e | think you should working!

Now 'd be you to _ ¥
[Provide specific Dedavior o task that you'd be the Try agan!
Sudent 1o 0o nast)
*Combine 1peciic pralse with ecfic feedback on how 2o complete B | You're simost |

task correctly there!

38
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Providing Specific Positive Feedback @

Correct: Student writes a gist Great work! (1o
statement that correctly identifies the (Eg% &H&ﬁ%ﬁgﬁm%st
main idea in 10 words or less. stepoftbiidae Kiss Gokd job!

Provide specific feedback on what students have done correctly

Say this... Not that...
I like how you . Good job!
I noticed that you ‘
You did a great job . Nice work!
(Insert positive feedback about specific behavior or task
completed correctly by). Excellent|

39

Providing Specific Corrective Feedback

l Provide specific feedback on how to complete the task correctly*

' Say this... Not that...
You can improve by . Keep
Next time | think you should ; working!
Now I'd like you to .

(Provide specific behavior or task that you'd like the Try again!

student to do next).
*Combine specific praise with specific feedback on how to complete the | You're almost
task correctly. there!

EXAMPLE: | noticed that you followed step 1 on your Get the Gist cue card to
identify the ‘who' that the paragraph is about. Now I'd like you to use a fix-up
strategy to figure out the most important idea about the ‘who.’

40
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Providing Specific Corrective Feedback;@A

Partially correct: Student identifies You're almost You identified the correct ‘who’
George Washington as the WHO in the there, keep of this paragraph— George
paragraph but is unable to identify the working! Washington. Nice work with
most important idea about George step 1! Reread fo figure out the
Washington. most important idea.

Provide specific feedback on how to complete the task correctly*

| Say this... Not that...
You can improve by ’ Keep
Next time | think you should ; working!
Now I'd like you to .
(Provide specific behavior or task that you'd like the Try again!
student to do next).
*Combine specific praise with specific feedback on how to complete the | You're almost
task correctly. there!

41

Your turn!

Incorrect: Student copies a detail Try again! You wrote a detail from the
sentence from the paragraph. paragraph. A gist statement tells

about the whole paragraph using
your own words. Go back to your
gist card to help you write a gist
statement.

42
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Why is knowledge-building
important for reading and how
do | do it?

Phil Capin, PhD
Meadows Center for Preventing Educational Risk
The University of Texas at Austin

43

Connect to
Practice

systematically
developing students’
knowledge

44
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Example of
Systematically
Developing

Phonics
Knowledge
from Wilson
Reading
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Example of
Systematically
Developing
Phonics and

Morphologicadl
Knowledge
from Word

Connections
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onnect fto
Practice

sy

tematically developing

students’ content

knowledge
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Example

from Word

Connections
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What contributes to reading

comprehension performance?

Word
Reading

Reading

Comp.

Linguistic /

Comp.

Simple View of Reading (Gough & Tunmer, 1986)

49

Linguistic
Comp.

nackingnguistic
Comprehension

r
Vocabulary
Syntactic
knowledge

Inference-
Making

General Kim, 2017
knowledge

50

24



3/18/24

Linguistic
Comp.

Stggling Readers in
the Elementary Grades

Reading
Comp.

Simple View of Reading (Gough & Tunmer, 1986)

51
As students develop
adequate word reading
Word skills, oral language and
Reading knowledge play a larger
Linguistic
Comp.
Simple View of Reading (Gough & Tunmer, 1986)
52
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Background knowledge
and vocabulary play an
outsized role in the
secondary grades

~

Vocabutwry - go-on:cvvk:ﬂ
\ J DIME Model (Ahmed et al.,
2016; Cromley & Acevado,
Wosd Aasve e 2007; Cromley et al., 2010)

| |

53

Why is Building Knowledge Important?

“All aspects of a skill grow and develop as subject-
matter familiarity grows. So, we kill several birds
with one stone when we teach skills by teaching stuff.
Moreover, there is evidence that by teaching solid
content in reading classes we increase students’
reading comprehension more effectively than by any
other method.” — Hirsch, 2003, p. 28

54
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Two Ways to Develop Knowledge

1. Integrate 2. Simultaneously
Word Meaning Target Content
Instruction During Knowledge and

Word Reading Reading
Teaching Comprehension

“It is common practice for early reading
instruction and intervention programs to
focus primarily on foundational skills or
word-level instruction, with considerably less
time spent on developing comprehension,
vocabulary, and writing. This is problematic,
given that early struggling readers often
1. |nfegr0f§ have difficulties in comprehension and word-
Word Meaning reading development.” Solari et al., 2017
Instruction

During Word
Reading
Teaching

27
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1 Iniegrate 1. Practice with real words and check for

Word Meaning understanding
Instruction

During Word 2. Develop Morphological Knowledge
Reading
Teaching

Morphology Can Unlock Meaning Across
Content Areas

 According to estimates, 60%
of the academic vocabulary

found in sghool reading See before...
passages is composed of hmm,
morphologically complex TEL 22 i
words means look

back?

+ Conscious awareness OI:
morphemes support text
reading and understanding
(Egan & Pring, 2004; Nagy & Anderson, 1984; Nagy, Anderson, Schommer, Scott, & Stallman, 1989)

99S/UOISIA

58
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Morphology: Word
Common ’:"""'ﬁ Gehuven “'“‘E”"'"m"
o refixes xam
Prefixes . .
un- (not, opposite of ) unkind
re- (again) review
in-, im-, ir-, il- (not) inaccurate
impolite
irresponsible
illogical
dis- (not, opposite of) dislike
non- (not) nonsense
mis~ (wrongly) misguide
sub- (under) submarine
pre- (before) precook
59
Morphology: Word Building
Common Suffixes (Common Word Endings)
Suffixes Suffixes Examples
-5 or-es (plurals) frogs
boxes
-ed (past tense) played
-Ing (present tense) Jumping
-er, -or (person) teacher
mayor
-tion (act, process) election
-ible, -able (can be done) accessible
readable
-ly (characteristic of) friendly
-ment (action or process) development
-ful (full of) thankful
-less (without) thoughtless
60
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Morphology:
Word
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Identify objectives and develop assessments
related to content area learning

Organize texts thematically to support the
development of topic and domain expertise

2.
Simultaneously
Target Content

Knowledge and
Reading
Comprehension

_d4
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Middle School Social Studies

@ Essential Question Graphic Organizer

World Generation

How dous your resding besin change whn yog prachas resdag’

63

Identify objectives and develop assessments
related to content area learning

Organize texts thematically to support the
development of topic and domain expertise

Develop students background knowledge
prior to reading when needed

2.
Simultaneously
Target Content

Knowledge and
Reading
Comprehension

31
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Identify objectives and develop assessments

related to content area learning

2.
Simultaneously
Target Content

Organize texts thematically to support the

development of topic and domain expertise Knowledge and

Reading
Develop students background knowledge Comprehension

prior to reading as needed

Y

65

Building Background Knowledge

Before Reading

Before Reading » Build Background Knowledge
» Set Purpose for Reading

During Reading « Support Active Engagement with Text
and Comprehension Monitoring

After Reading » Facilitate integration of textual
information with background knowledge

» Check for understanding

66
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Isn’t the point of reading to
learn the new information?!2 Textual

So why should | build their Information
knowledge BEFORE they read? e
We do not want to teach the EGC\I;?'SU"C
information that will be nowledge

/

provided in the text.

We do want to teach the
background knowledge the
writer assumes that the reader
already possesses.

Connect to
Practice

68
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Modeling

1. State the big idea of the unit / topic
2. Connect new learning to prior learning

3. Select a tool (visual, video clip, or read-
aloud, graphic organizer) for building
background knowledge

4. Prompt discussion

erial
products, it will become rich

RELATED WORDS: Trade, import, export

Example Sentences

1.Mercantilism was the European economic
policy from the 1500s to the 1700s

2.Mercantilism was a cause of frequent
European wars and led countries to expand

1.1f you lived during this time and wanted

to become rich, would it be better to be
a colonist or to live in England? Why?

3/18/24
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DOs and DON'Ts of Activating

Background Knowledge

ODo: Activate background knowledge when you are
confident students have relevant knowledge

ODo: Ask specific questions (e.g., Last week, we talked
about A.l., what does it stand for and what is one way it is
commonly used?)

ODon’t: Ask very broad questions (What do you know
about X2)

72
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Supporting Academic Progress and Autonomy:

Gradual Release of Responsibility

OSystematically fade supports within
and across lessons as students
demonstrate competency to promote
student success and autonomy

OSupport autonomy by providing
students with opportunities to show
what they know independently

74

Supporting Academic Progress:
Effective Feedback

O Nice work using your word-problem attack
strategy.

O Point to word. Good job with the first
syllable. Check the vowel in your second
syllable. What's the vowel sound? Great,
what’s the word?

O You did an excellent job on your reading
test. Your hard work and strategy use paid

offl

Linked to the learning goal

75
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https://www.flickr.com/photos/157575640@N03/36456769296
https://creativecommons.org/licenses/by-nc/3.0/
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Consider Using “Wise Feedback”

Breaking the Cycle of Mistruss: Wise Imceventioos to Provide Coacal

“I'm g|V|ng you thIS Feodback Across the Racial Divide
feedback because | have o
very high expectations and
| know that you can reach
them.”

76

Let’s make sure our reading comprehension
instruction is just as systematic as word
reading instruction!

Ideally, the
development of
domain
expertise would
align with what |

Identify objectives and develop assessments
related to content area learning

Organize texts thematically to support the
development of topic and domain expertise

students are
learning during |
content-area
instruction

Develop students background knowledge
prior to reading as needed

7
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Additional Resources

Explicit Instruction

explicit

Effective and Efficient Teaching

ANITA L ARCHER
CHARLES A HUGHES

79
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SYNOPSIS OF “THE POWER OF FEEDBACK"
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Connect to
Practice

|dentify one
instructional practice
from today’s session
that you will implement |

with your students.
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